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VISION OF THE COMMISSION
To be a world-class education intervention and regulatory agency for the promotion of uniform, qualitative and functional basic education in Nigeria. 
MISSION OF THE COMMISSION
To operate as an intervention, coordinating and monitoring Agency to progressively improve the capacity of States, Local Government Agencies and Communities in the provision of unfettered access to high quality basic education in Nigeria. 
CORE VALUES OF THE COMMISSION
1. Honesty and Accountability

2. Integrity and Transparency

3. Team Work and Commitment

1.0
INTRODUCTION
The Federal Government of Nigeria launched the Universal Basic Education programme in September 1999 for the purpose of achieving free, compulsory and Universal Basic Education, and as a response to attaining Education for All (EFA) and Millennium Development Goals (MDGs). The UBE Programme, as a Policy reform is aimed at rectifying distortions in basic education delivery in Nigeria and embracing basic education in the formal and non-formal sub-sectors. The programme has been implemented for about twelve (12) years. 
The Free, Compulsory, Universal Basic Education programme has the following components:

i. Programmes and initiatives for Early Childhood Care and Education (ECCE) for pupils aged 3 to 5 years;

ii. Programmes and initiatives for the acquisition of functional literacy, numeracy and life skills, especially for adults (aged 15 and above);

iii. Special programmes for the nomadic population, Out-of-school children, non-formal programmes for persons who left school before acquiring the basics needed for life-long learning;
iv. Non-formal skills and apprenticeship training for adolescents and youth who have not had the benefit of formal education; and

v. The formal education system beginning from primary school to Junior Secondary School (JSS).
2.0
MANDATE OF THE COMMISSION
The Commission, as an Intervention Agency, has a target of delivering basic education in Nigeria in line with the education related Millennium Development Goals (MDGs) and the Education-for-All (EFA) goals by the year 2015 as follows:

(a) Access: 100% of school age children to graduate from Basic Education Institutions possessing literacy, numeracy and basic life skills so as to live meaningfully in the society and contribute to national development;

(b) Quality:

(i) 100% of basic education teachers to have Nigeria Certificate in Education (NCE); and
(ii) 100% of Basic Education schools to have conducive teaching and learning environment.
(c) Equity:
Eliminate gender disparity in basic education, redress all forms of disadvantages and promote inclusive education.
3.0
FUNCTIONS OF THE COMMISSION
The functions of the Commission, as provided in the UBE Act 2004, are to:

(a) formulate policy guidelines for the successful operation of the universal basic education programme in the Federation;

(b) receive block grant from the Federal Government and allocate to the States and Local Governments and other relevant agencies implementing the Universal Basic Education in accordance with an approved formula as may be laid down by the Board of the Commission and approved by the Federal Executive Council; provided that the Commission shall not disburse such grant until it is satisfied that the earlier disbursements have been applied in accordance with the provisions of this Act;

(c) prescribe minimum standards for basic education throughout Nigeria in line with the National Policy on Education and the directive of the National Council on Education and ensure the effective monitoring of the standards;

(d) enquire into and advise the Federal Government on the funding and orderly development of basic education in Nigeria;

(e) collate and prepare after consultation with the States and Local Governments and other relevant stakeholders, periodic master plans for a balanced and co-ordinated development of basic education in Nigeria including areas of possible intervention in the provision of adequate basic education facilities which include:

(i) proposals to the Minister for equal and adequate basic education opportunity in Nigeria;

(ii) the provision of adequate basic education facilities in Nigeria; and

(iii) ensuring that the Basic Education Curricula and Syllabi and other necessary instructional materials are in use in early childhood care and development centres, primary and secondary schools in Nigeria;

(f) carry out in concert with the States and Local Governments at regular intervals, a personnel audit of teaching and non-teaching staff of all basic education institutions in Nigeria;

(g) monitor Federal inputs into the implementation of basic education;

(h) present periodic progress reports on the implementation of the Universal Basic Education programme to the President through the Minister;

(i) co-ordinate the implementation of the universal basic education related activities in collaboration with non-governmental and multi-lateral agencies;

(j) liaise with donor agencies and other development partners in matters relating to basic education;

(k) develop and disseminate curricula and instructional materials for basic education in Nigeria;

(l) establish a basic education data bank and conduct research on basic education in Nigeria;

(m) support national capacity building for teachers and managers of basic education in Nigeria;

(n) carry out mass mobilization and sensitization of the general public and enter into partnerships with communities and all stakeholders in basic education with the aim of achieving the overall objectives of Compulsory, Free Universal Basic Education in Nigeria;

(o) carry out such other activities that are relevant and conducive to the discharge of its functions under this Act; and

(p) carry out such other functions as the Minister may, from time to time, determine.

4.0
ORGANIZATIONAL STRUCTURE AND MANAGEMENT OF THE COMMISSION
The Universal Basic Education Commission is a parastatal of the Federal Ministry of Education. It is headed by Executive Secretary who is assisted by two Deputy Executive Secretaries (Technical and Services). The Executive Secretary reports to a Board (presently dissolved) which is appointed by the President and Commander-in-Chief on the recommendation of the Minister of Education. The Board is headed by a part-time Chairman.

There are nine departments, each headed by a Director who reports to the Executive Secretary. The Departments are:

· Academic Services;
· Administration and Supplies;
· Finance and Accounts;
· Planning, Research and Statistics;
· Physical Planning;
· Quality Assurance;
· Social Mobilization;
· Special Programmes; and
· Special Duties.
There are also six Zonal Offices each headed by a Director who reports to the Executive Secretary through the Department of Quality Assurance. The Zones are as follows:

· North-West

-
Kaduna
· North-East

-
Bauchi
· North Central

-
Lokoja
· South-West

-
Abeokuta
· South-East

-
Owerri
· South-South

-
Uyo
In addition, there is an office in each State of the Federation.

The Office of the Executive Secretary consists of the following Units:

i. Special Projects;
ii. Procurement;
iii. Internal Audit;
iv. Federal Teachers Scheme;
v. SERVICOM;
vi. Legal; and
vii. Public Relations and Protocol.
5.0
MAJOR ACTIVITIES

5.1
Access to Basic Education
5.1.1
Advocacy and Sensitization
To improve access, the Commission embarked on various advocacy and sensitization of stakeholders at various levels. A National Enrolment Drive Framework targeted at reducing the number of out-of-school children in Nigeria was developed. The Framework was approved by the National Council on Education in November 2016. It provides guidelines on how enrolment campaign can be organized by different stakeholders at the national, state, local government and school/community levels with clearly defined roles and responsibilities. National Enrolment drive meeting has been planned to hold annually with all stakeholders at the state and national levels coming together to brainstorm on key activities. The focus of this year’s enrolment campaign activities is the expanded partnerships with traditional and religious leaders, the media and legislators as well as the incorporation of birth registration in the campaign process.

The first phase of the advocacy visits was successfully conducted in Bauchi and Gombe States in the North-East zone in 2017. The visit availed the Commission the opportunity to interface with major stakeholders in basic education and discuss challenging issues that needed to be addressed urgently, particularly the out-of-school children, Almajiri and Girl-Child education programmes.

5.1.2
Almajiri/Tsangaya Education 
In the past few years, the Federal Government, through the National Committee on the Implementation of Almajiri Education Programme, carried out several activities to address the lingering problems of out-of-school children in the Islamiya, Quranic and Tsangaya Education (IQTE) including the construction of 157 model tsangaya schools spread across different States of the country and the provision of support grant to improve the infrastructural facilities of 169 existing Islamiyyah/Ma’ahad schools. In spite of these efforts, there has not been any appreciable reduction in the number of these children. In order to analyze the successes or failures of the programme, UBEC organized a special stakeholder review meeting in Kaduna from 24th to 25th March, 2017.
The Review Meeting took place with the aim of critically assessing the structure of the IQTE programme, identifying gaps, re-examining the strategies and charting a new direction. Critical stakeholders including former members of National Committee on Implementation of Almajiri Education Programme, Academics, Educational Administrators, Religious organizations, Proprietors of private schools, International Development Partners (IDPs) and Members of UBEC Management participated at the meeting.
At the end of the meeting, the following major recommendations were made.
Recommendations

i. There was need to engage in extensive sensitization and mobilization on Tsangaya/Madrasah education in collaboration with Traditional rulers and other stakeholders. 

ii. It was necessary to put in place a robust and all-encompassing basic education system for IQT schools so as to achieve SDGs 4, UBE Act and the National Policy on Education.

iii. A baseline survey and a comprehensive needs assessment should be carried out in order to make workable plans for the IQTE subsector. 

iv. Communities should be strengthened to take ownership and management of the schools. 

v. In view of the fact that the earlier MoU between the Federal and State Governments was not implemented by most states, UBEC should evolve new modalities of engagement with and support to states. 

vi. UBEC should collaborate with all relevant agencies/bodies involved in the IQTE programme in the Almajiri Integration process. 

vii. The Education Sector Strategy Programme (ESSPIN) of DFID model of intervention which had been largely successful in the States where it was tried should be adopted.

viii. Madrasah/Tsangaya schools should be encouraged to use the developed curricula through the training of teachers and the distribution of instructional materials.

ix. It was necessary to carry out effective monitoring and evaluation of the IQTE programme by:
· Strengthening SUBEBs to be able to better monitor activities  of the programme. 

· Strengthening School-Based Management Committees (SBMCs).

· Strengthening the Tsangaya Department in UBEC.
5.1.3
Development of a Pilot Programme

As a follow-up to the Kaduna Review Meeting, a team of experts held a special retreat, also in Kaduna, from 14th to 17th May, 2017 to develop a Blueprint that would provide clear guidelines and frameworks on how to successfully proceed with the IQTE programme. The Blueprint recommended the following:
i. Conversion of Islamiyyah Schools to Islamiyyah Primary Schools (ISLPRM_CONV)
ii. Teaching of Basic Education in Makarantun Allo and Tsangaya Schools (BE_FOR_TSGYA)
iii. Establishment of Islamiyya Primary Schools (ISLPRM_NEW)
iv. Assistance to Islamiyya Primary Schools (ISLPRM_ASS)
v. Conversion of Tsangaya to Madrasah Deeniyyah (MDR_DNYAH)
The IQTE Pilot Programme is aimed at trial testing the proposed key activities in the Blueprint in some selected states. For the trial-testing to be manageable, it was proposed that 9 states should be initially selected with 4 states from the North West, 3 States from the North East zones which have large numbers of IQT schools, and 1 state from each of the 2 other zones that have smaller numbers of IQT schools (North Central and South West). The South East and South South zones wee excluded from the pilot program because they have very few IQT schools. The suggested first 9 States are listed below:

· 2 North West – Sokoto, Jigawa, Katsina and Kano states 

· 2 North East – Yobe,  Adamawa and Bauchi States

· 1 North Central – Niger State

· 1 South West – Oyo State

The implementation of the IQTE Programme is expected to cover a 3 year period i.e. 2017, 2018 and 2019. 
5.1.4
Boy and Girl-Child Education
Girl- Child Education 
The All Girls’ Junior Model Secondary Schools are being established in order to provide access, equity and reduce gender disparity in basic education.  The schools are provided with gender friendly infrastructure and states are expected to replicate the gesture of the Government by providing more facilities to effectively run the schools after taking over from the Commission.

A total of 67 Schools were constructed across the country and many of the completed schools have been handed over to SUBEBs for effective utilization.
Boy Child Vocational Centres
Sixteen (16) Special Vocational Centres located in 10 States (Anambra, Ebonyi, Imo, Abia, Rivers, Cross River, Bayelsa, Edo, Delta and Akwa-Ibom) in South-South and South-East Geo-political zones were constructed with the aim of providing opportunities for out-of-school male children to acquire functional and skill-based basic education. The intervention is targeted at creating and sustaining a formal and replicable structure for attracting and improving the participation, completion, as well as learning achievements of youths in vocational basic education programme.
The Commission is presently providing all necessary equipment for the effective take off of some identified trades at the Vocational Centres.
5.1.5
Special Needs Education
One of the efforts of Universal Basic Education Commission to achieve universal basic education for all was the establishment of special schools in States. These schools are meant to cater for the education of children with special needs with a view to enabling them access quality basic education irrespective of their socio-economic status. To facilitate the implementation of this programme, the Federal Government approved 2% of the 2% Consolidated Revenue Fund (CRF) to cater for this group of learners. In 2006, UBEC Governing Board approved the inclusion of Private Providers as beneficiaries of the grant for the education of children with special needs at the ratio of 70 and 30 percent for public sector and private providers/NGOs, respectively.
As at May 2017, a total sum of N10,559,695,936.59 had been accessed by SUBEBs and private providers across the country to execute various projects targeted at enhancing the teaching and learning of children with special needs. In addition, UBEC developed a framework that guides the implementation of the special education programme in the States. This means that huge resources had been deployed by the Government for the education of children with special needs across the country in the last thirteen (13) years.
The proponents of special education have suggested that with good implementation strategies, some of the disabilities can be detected early enough and prevented before getting out of hand. The Commission therefore organized a three day workshop from 4th – 6th July, 2017 with 13 professionals across the country drawn from relevant fields to review various related documents and develop a framework for screening hearing and vision among pupils/students in basic education schools in Nigeria. 
The workshop was organised to:
· identify the progress and success of the programme
· ascertain the workability of the strategies being used by the Commission, SUBEBs and private providers
· Identity implementation challenges

· Recommend best steps in addressing identified challenges.
· Recommend how to do things differently to enhance programme effectiveness and guarantee sustainability.

The workshop:
· reviewed all the documents related to education of children with special needs as presented by UBEC

· developed the framework for screening hearing and vision among pupils/students in basic education schools.
Report of the Workshop is being compiled.
6.0
EQUITY IN BASIC EDUCATION

There has been modest reduction in the gender disparity between boys and girls enrolment in both primary and junior secondary schools in the country. The figures below show an increase in the number of ECCDE centres in Nigeria. Primary school enrolment that had wide margin between boys’ and girls’ enrolment has reduced significantly. This was as a result of advocacy and sensitization particularly at community level through the support of School-Based Management Committees (SBMCs).

The number of Junior Secondary schools in the country has appreciated with establishment of these schools within the premises of primary schools. This has resulted in every learner having an opportunity to complete his/her 9-Year Basic education within the same premises.

Equally, the support being provided to both Public and Private Providers of Special Needs Education has boasted the level of consciousness of parents with children with special needs thereby increasing enrolment.
Number of Public Schools nationwide:

                                

     2015/2016

      2016/2017

i) ECCDE
25,869
28,951

ii) Primary
62,406
63,532

iii) Junior Secondary
11,651
12,570

Enrolment:

ECCDE

Male

1,550,382
1,689,514

Female
1,496,019
1,652,007

Total

3,045,769
3,341,521

PRIMARY 

Male

12,143,176
13,338,735

Female 
10,695,096
11,375,990

Total 
22,838,272
24,714,725

JSS

Male 

2,392,750
2,781,334

Female 
2,042, 229
2,549,272

Total

4, 434,979
5,330,606
Source: UBEC termly report

7.0
QUALITY IN BASIC EDUCATION
7.1
Whole School Evaluation (WSE)
In line with UBE Act 2004, the Commission is mandated not only to establish appropriate minimum standards and mechanisms for the success of UBE Programme implementation, but also to ensure that at the end of the 9-Year uninterrupted free and compulsory basic education, children have acquired basic literacy and numeracy for life long learning.
The Commission from inception instituted routine monitoring and evaluation of projects and programmes that guide the implementation of basic education in the 36 states and FCT. Monitoring and evaluation of teaching and learning processes were from time to time reviewed, hence the paradigm shift from the traditional school inspection to globally accepted practice of Education Quality Assurance (EQA) which has a broad-based remediation process. 
Quality Assurance is a systematic monitoring, evaluating, regulating and reporting of educational programmes and practice to ensure that acceptable standards are attained and maintained. It allows schools to attain beyond the minimum standards in the inputs, processes and outputs/outcomes that lead to producing a Nigerian child that will be useful to himself/herself and the society.

Since 2014, the Commission has been involved in the training of Quality Assurance Officers at State universal Basic Education boards (SUBEBs) and Local Government Education Authorities (LGEAs) in order to equip them with the necessary skills and expertise to efficiently and effectively carry out evaluation processes in schools. So far, a total of 6,235 Quality Assurance Officers have been trained. The training is being carried out in collaboration with Quality Assurance Officers from the Federal Education Quality Assurance Service (FEQAS) of the Federal Ministry of Education and the then, Education Sector Support Programme in Nigeria (ESSPIN). Presently, the Commission is working in partnership with Teacher Development Programme (TDP) of the Department for International Development (DFID) to further strengthen the capacity of Quality Assurance Officers at SUBEB and LGEA levels.

In pursuance of these qualitative education indices, the Commission in collaboration with SUBEBs, LGEAs and headteachers/principals, conducted Quality Assurance Evaluation in sampled primary schools and JSS in selected LGEAs in all the 36 States and FCT. This new method of evaluation commenced in November, 2012 and so far the Commission has conducted 12 editions. So far, a total of 8,223 schools across the 36 States and the FCT were evaluated.
On termly basis, a team of Quality Assurance Officers drawn from UBEC, SUBEB and LGEA (minimum of four officers in a team per State) conduct Quality Assurance in a minimum of four (4) schools per state. These comprise five (5) Primary schools/ECD centres and one (1) Junior Secondary School per selected LGEAs. Classroom observation which takes 70% of the time is also carried out in the 4 core subjects in primary schools and 5 core subjects in junior secondary schools. 
The introduction of Follow-up External Evaluation after the termly Education Quality Assurance Evaluations is in line with the principles and practice of quality assurance. It is a feedback mechanism that determines the extent to which observations made and the attendant recommendations offered during the field work have been implemented. This checks the level of commitment on the part of SUBEBs, LGEAs, communities, school leadership and management. 
7.2
Teacher Professional Development (TPD)
The attainment of the desired learning outcome cannot be achieved without quality teachers. Failure to have qualified and effective teachers will automatically render all efforts geared towards qualitative education unproductive. To this end, training and retraining of teachers is imperative as it is a strategic way of improving teaching and learning, as well as equipping teachers with contemporary teaching methodologies and competencies. In line with this, UBEC has made the capacity building of UBE Teachers and Education Managers its top priority.
The objectives of Teacher Development Training programme include:

· ensuring that teachers and education managers, who are directly involved in Basic Education delivery, are exposed to current trends in education policies, management systems and teaching methodologies.

· Ensuring that the training needs of each State are met irrespective of their peculiar nature.

· ensuring the judicious utilization of the FGN/UBE Intervention Funds meant for Teacher Professional Development Programme.

Ten percent (10%) of the 2% Consolidated Revenue Fund (CRF) of the Federal Government is allocated to UBE intervention on a yearly basis for Teacher Professional Development and Capacity building of personnel in the basic education sub-sector.

To effectively impact on teaching and learning, the Commission adopted the Cluster Schools Model for Teacher Professional Development in 2013. This was a paradigm shift from the cascading strategies that had been previously in practice. Series of sensitization meetings, which made SUBEBs and other Stakeholders to key into the new strategy of training were held.
7.4
2015 TPD Fund

In 2015, the sum of Four Billion, Four Hundred and Forty Million (₦4,440,000,000.00) was approved for the 36 States and FCT to implement their TPD programme. The fund was divided into two tranches. The first tranche of Two Billion, Two Hundred and Twenty Million Naira (₦2,220,000,000.00) i.e. 50% was released. All the SUBEBs have accessed the first tranche of Sixty Million Naira (₦60,000,000.00) each except Lagos, Adamawa and FCT UBEB.

Upon utilization of the first tranche and submission of interim reports to the Commission, the second tranche of N60,000,000.00 was released to 30 SUBEBs. 
The implementation of the 2015 TPD has commenced in 35 States using the first tranche funds. However, Adamawa and the FCT are yet to access the first tranche funds.
7.5
The 2016 TPD Fund

The 2016 allocation is yet to be disbursed to States as most of them are yet to conclude the 2015 training. The States that have concluded the 2015 TPD trainings and submitted their reports are now working on their Action Plans to access the funds.
Other Activities

In order to ensure effectiveness in the implementation of the Programme, the following activities were also carried out under the Teacher Development Programme:

i. Conduct of Impact Assessment of TPD

The Impact Assessment of the 2014 TPD Programme was carried out in Akwa-Ibom, Imo, Adamawa, Niger, Ogun and Katsina States representing the 6 geo-political zones of the country. The objective of the assessment was to evaluate the 2014 TPD Cluster Schools Model training.

ii. Review of the UBEC funded Cluster Schools Model  (CSM) training

As part of efforts to increase effectiveness of teachers in the classrooms, the Cluster Schools Model was adopted as a Training strategy under the UBE TPD programme in 2013. Since then, the Training Model has witnessed varying successes and some challenges. It then became necessary for UBEC Management to conduct a review workshop on the Implementation of the Model.

Professionals from Universities, SUBEBs, and International Development Partners were invited to study and critique the model with a view to coming up with a comprehensive draft of a reviewed Implementation Guideline that is expected to improve the implementation of the Cluster Schools Model Training.

iii. Training of UBEC Monitoring Officers
In order to ensure effective monitoring of the Cluster Schools and ESSPIN Models Training in Nigeria, a 2 day training workshop was organized for 135 Monitoring staff of the Commission on 18th and 19th January, 2017.

The training exposed participants to the modalities and implementation strategies of the Cluster Schools Model needed to enable them take the lead in carrying out effective monitoring, evaluation and quality assurance in all Cluster Schools Training activities. 
7.6
Instructional Materials
One major variable of quality delivery of basic education is availability of instructional materials in schools. In line with this, the UBE Act 2004 stipulates the provision of instructional materials as one of the free components of the UBE programme. As the Federal Government provides free, compulsory and universal basic education, it is important that instructional materials to enhance effective teaching and learning be provided to learners. Notably, instructional materials have been provided to learners since the inception of the UBE programme to make them available at the ratio of one textbook per pupil in basic education schools nationwide.

From 2005 to 2008, SUBEBs being the implementing agencies at the State level were allowed to utilize part of their 70% Matching Grants for the provision of textbooks and working materials to Primary and Junior Secondary Schools. These included the following: 

i. Development/Procurement of textbooks for pre-primary, four basic core subjects for Primary and five basic core subjects for Junior Secondary Schools.

ii. Library Books.

iii. Development/Procurement of Teachers’ guide for for pre-primary, four basic core subjects for Primary and five basic core subjects for Junior Secondary Schools.

iv. Teaching aids (excluding consumables), etc.

Several instructional materials were provided through the SUBEBs during the period. Part of the fund was also used in 2006 to procure curricular to primary and JS Schools nationwide. To advance the study of science and prepare children at the Junior Secondary Schools for research and technology development, Science kits were procured and distributed to some Junior Secondary Schools nationwide.
However, in 2009, reports on UBEC Specialized Monitoring of this component showed that many SUBEBs were unable to attain wide spread provision of textbooks and other reading materials in schools. Moreover, there was no uniformity in the quantity, quality and distribution patterns.  In order to ensure that minimum standards are maintained in relation to quantity, quality and effective distribution, UBEC decided to coordinate the provision and distribution of textbooks to States. To this end, the procurement and distribution of instructional materials to States commenced at the Commission’s Headquarters in 2009.

The Federal Executive Council, on the recommendation of the Federal Ministry of Education, approved a revised formula effective from 2009 as follows:
i. Matching Grants to States


-
50%

ii. Education Imbalance Fund


-
14%

iii. Special Education Fund


-
 2%

iv. Good Performance Fund


-
 5%

v. UBEC Implementation Fund


-
 2%

vi. UBE Monitoring/Programme Fund

-
 2%

vii. Instructional Materials



-
15%

viii. Teacher Development



-
10%

Total





=
100%
Consequently, the procurement and distribution of instructional materials was centralized in UBEC.  Textbooks in the four core subjects for primary schools and Library Resource Materials for Junior Secondary Schools were directly procured and delivered to SUBEBs.  This has since improved the availability of textbooks in our schools.

From 2009 to 2013, a total of 199,077,024 textbooks in the core subjects of English Language, Mathematics, Basic Science and Technology, Social Studies as well as 16,765,788 Think and Do Science Activity Books were supplied to public primary schools, while 13,875,970 Library Resource Materials were supplied to Junior Secondary Schools. The monitoring reports show that the Commission has satisfied the primary school book requirement up to 95%.
Since Junior Secondary Schools were initially not catered for in the provision of core textbooks, the Federal Government through UBEC extended the supply of core subject textbooks to that level of education. In this regard, 4,961,469 copies of JSS textbooks in three core subjects of Mathematics, English language and Social Studies were procured and distributed in 2014.
The procurement of Instructional Materials for ECCDE, Primary and JSS using 2015 and 2016 is currently on-going.
Beyond the distribution of books to pupils, there is also the aspect of their utilization and maintenance by both the teachers and pupils/students.  This is to ensure that the books are effectively used and preserved.

From 2009 to 2011, distribution of books to States was on the basis of equality. In this regard, the pupil per textbook ratio was attained in some subjects in some States.  However, from 2012, there were reports that some of the textbooks were being sold in the open markets, in spite of the security features and “NOT FOR SALE” printed on them. But with the assistance of security agencies, some culprits were apprehended, charged to court and convicted.

On the whole, the FGN Textbook Initiative is achieving the purpose of enhancing quality in basic education delivery. The continuation of this policy will ensure that quality pupil textbooks are available in our basic education schools.

7.7
Federal Teachers’ Scheme (FTS)  

The Federal Teachers’ Scheme (FTS) is back on stream after a lull of three years due to budgetary constraints. Some budgetary provision has been made for the scheme in the 2014 appropriation. With this, a total of 5,000 teachers will be engaged thus giving an average of 130 teachers to each State and the FCT.  The target is to reach schools in very remote rural locations and those established to meet educational needs of special population groups such as the nomadic, migrant groups and Almajirai. Emphasis would be placed on English, Mathematics and Sciences teachers. These are subjects in which teacher supply is generally very low, especially at the basic education level, and they are critical to a country that is aspiring to emerge as an active player in a technologically driven world economy. The details of its implementation are being worked out.

8.0 TURN AROUND STRATEGIES
8.1
Development of Medium Term Basic Education Strategy Plan (MTBESP)

Basic Education is statutorily the responsibility of the States and the Local Governments. The Federal Government’s intervention in the sub-sector is to assist States and Local Governments for "the purpose of uniform and qualitative basic education throughout Nigeria". Therefore, all agencies at the 3 levels collaborate to ensure uniform and quality delivery of Basic Education in the country. The success of any system of education is therefore hinged on proper planning, efficient administration and adequate financing. 
The Medium Term Basic Education Strategy Plan (MTBESP) is a 3-year (2017 – 2019) Medium Term Operational Plan that details the implementation of the Basic Education components in the “Education for Change Ministerial Strategic Plan (MSP) for 2016 - 2019. It is intended to link policy, planning and budgets in the Basic Education sub-sector, setting out the projects and programmes that will be carried out in a sector over a three-year period; how much each programme and project will cost; where the money will come from; and who will implement them. Thus, it encourages 'results-based management', (delivering results to achieve policy goals).
The specific objectives are to:

a. drive and sustain improved efficiency and effectiveness of UBEC and SUBEBs in the management and utilization of UBE-Intervention Fund and other available resources;

b. build and strengthen collaboration, partnerships and coordination in the basic education sub-sector to achieve more value-for-money from investments by government and other stakeholders;
c. achieve better results in the implementation of the UBE Programme and other initiatives to improve basic education provision in Nigeria; and 

d. facilitate Nigeria’s attainment of its SDGs commitment to provide inclusive quality basic education for all learners across the nation.

8.2
Procedure for the Medium Term Basic Education Sector Plan (MTBESP) Development

To effectively implement the UBE Programme, the Commission envisioned the development of a Medium Term Basic Education Strategic Plan. A bottom-top approach will be adopted. The focus of this development is at 2 levels. These are State and National levels.

At the State level, the process was driven by:

· SUBEBs where all levels of Basic Education are under their purview;
· a collaborative efforts of SMoEs and SUBEBs where the JSS is under the purview of State Ministries of Education (SMoE).

Based on the results-based accountability nature of Strategic Plan and in its efforts at building and sustaining good practices on Strategic Planning and Medium Term Sector Strategy (MTSS) for Basic Education school improvement, the Commission organized series of meetings to develop the MTBESP. These are outlined below:
i. In-House Meeting: Representatives of all UBEC’s Departments/Units came together in the UBEC’s Conference Hall from 17th to 23rd January, 2017 to develop the different aspects of the Commission’s activities/programmes by teasing out all Basic Education components from the Ministerial Strategic Plan (MSP)and adding those components that were left out from it.
The participants engaged in the review of policy directions, activities and mandates of departments as well as identification of challenges and prospects.
ii. 3rd Edition of the Forum of UBEC with Directors in-charge of Strategic Planning of SUBEBs on the development of the MTBESP. The Meeting was organized for UBEC and SUBEBs to re-strategize and focus on systematic planning for achieving short, medium and long term results in the effective delivery of Basic Education components of the Ministerial Strategic Plan 2016 – 2019 in Nigeria. 

It was agreed that Strategic Planning is important in the effective management and implementation of Basic Education Programme in Nigeria and so, SUBEBs should place special emphasis on the development of Strategic Plans. All credible Strategic Interventions, designed to achieve the goals of Basic Education Programme, should address the challenges in the Basic Education sub-sector. SUBEBs that have not yet developed their Strategic Plans were encouraged to do so quickly so as to ensure effectiveness of policy implementation, strategic planning, resource mobilization and management as well as coordination of curricular and co-curricular activities as a way to promoting effective delivery of the Basic Education Programme.

iii. Training Workshop on the Development of MTBESP. This is to create awareness for SUBEBs’ Directors in-charge of Strategic Planning on the content and direction of the MSP for Education Sector, particularly the Basic Education sub-sector; and also to bring the Basic Education components of the MSP under focus so as to enable SUBEBs align their existing Basic Education Strategic Plans to it. Specifically, the Meeting was to provide capacity building opportunities for SUBEBs to enable them manage the development of their respective MTSS by themselves. The Executive Chairmen of SUBEBs, International Development Partners (UNICEF, World Bank, DFID) and Resource Persons were in attendance. 
The Meeting ensured that:
· all SUBEBs’ MTBESPs were linked to the MSP and SESOP;

· a number of SUBEBs already have strategy documents spanning 3 - 5 years existing in one form or another, with some already beginning to align their strategy documents with the MSP.

· Challenging issues were identified, discussed and solution proffered.
iv. Zonal Review Meetings for the Development of MTBESP at the State Level. The Meetings were held in Northern Zone (Kano) and Southern Zone (Benin) with SUBEBs, UNICEF, World Bank, DFID and Resource Persons in attendance.
9.0
CONDUCT OF AN INSTITUTIONAL SELF-ASSESSMENT
The importance of Institutional Self-Assessment for effective and efficient service delivery cannot be over-emphasized, hence the Commission accepted the World Bank offer of Technical Assistance in Institutional Strengthening for effective service delivery. This is one of the supports that the World Bank is offering UBEC in 2017. This is a means of strengthening the Commission as an institution in a view to enabling it perform better towards achieving its mandates.  

The process was administered and coordinated by the Bureau of Public Service Reforms (BPSR), a body commissioned by the World Bank, based on their known capacity in undertaking this type of exercise.

In preparation for the exercise, the BPSR twice in 2016 made presentations to Management on what it takes to conduct the Assessment. During these presentations, it was pointed out that this kind of Self-Assessment was useful to Management in the areas of Change Management, Clarifying Mandate, Corporate Strategy, Aligning Planning and Budgeting, Performance Management, Human Resource Management, Public Procurement and Corporate Governance. 

The Assessment was carried out on 3 groups comprising 10 - 12 staff each. The participating officers were randomly selected from the senior, middle and junior staff categories of the Commission. They answered the same set of questions in the Organizational Self-Assessment Tool (SAT). At the end of the Assessment, the 3 groups met and harmonized their responses which the BPSR validated.

10.0
DEVELOPMENT OF INFORMATION TECHNOLOGY (IT) SOLUTIONS
In pursuance of accurate, timely and efficient data capturing and processing, the Commission has developed the following IT Solutions for different uses by all departments. They are:
i. Instructional Materials Software

The Software was developed for the monitoring of the distribution, availability and utilization of Instructional Materials that were supplied to basic education schools in each State. The Software enables the Commission to know pupils to books ratio. This will in turn address the issue of excess and/or shortfall of books in schools. 
ii. Optical Mark Reader (OMR) forms 

OMR School-Based SUBEBs and LGEAs Forms were developed for the National Personnel Audit (NPA). This will enable the Commission obtain accurate data on teaching and non-teaching staff in schools. This Solution has been used for the Trial-Testing of the Instrument for the proposed NPA. 

iii. OMR School-Based Answer Sheets (NALABE)

OMR School-Based Answer Sheets were developed for the forthcoming National Assessment of Learning Achievement in Basic Education (NALABE).
iv. e-Instrument Software for National Personnel Audit (NPA)

The Software was developed to capture data on the field during the NPA. Basic school records in the Primary and Junior Secondary Schools (JSS) would be captured through the Solution. The Software provides real time information on the field.

11.0
NEW MODEL SCHOOL 
Since the introduction of the Universal Basic Education Programme in 1999 and the enactment of the UBE Act in 2004, the basic education sub-sector has witnessed significant developments in all areas. The Matching Grant Fund has made substantial contribution to the provision of infrastructure and other facilities to the school system. Teacher Professional Development has also been pursued with vigour while various quality assurance mechanisms have been put in place. It is also significant that enrolment in public primary schools has risen from 17,907,328 pupils in 1999 to 22,838,272 in 2014; while enrolment in ECCDE and JSS has reached 3,045,769 and 4,434,979 respectively.

Despite these achievements, however, serious challenges still remain within the system. The learning environment has been under severe stress owing to poorly maintained school infrastructure and overcrowding. The teacher factor still remains a nagging problem, with many States over-burdened by a large percentage of unqualified and poorly trained teachers, while teacher compensation remains unsatisfactory at best. These, combined with many other factors, have conspired to make the provision of functional and qualitative basic education a herculean exercise.

The enormity of these challenges has, in most instances, made it difficult to benchmark and sustain the right standards within the sector. SUBEBs are in a perpetual struggle to provide the requisite infrastructure and other teaching/learning facilities to a rising population of school-age children. Many LGEAs, sometimes more by design, dump unqualified teachers on the system, obstensively to free resources to meet other pressing commitments. Consequently, the search for quality and excellence becomes a losing battle, producing some successes and a litany of failed experiments.

11.1
The Current Model School Systems
For so many years and even for decades, the Basic Education Sub-Sector had experimented with a variety of model school systems, many of which yielded very positive results, including higher learning outcomes. These models include the Special and Pilot Schools, Science Model Schools as well as the current model basic institutions established in various States of the federation.

Although the various model school systems had recorded many achievements, they were also faced with serious challenges amongst which are:

· It was difficult to determine the real purpose for which some of the Special Schools were established, especially between 1999 and 2003. Many State Governors were thoroughly embarrassed by the poor WAEC results their State schools were putting forth. Frantic efforts were made to establish special elite junior and senior secondary schools which were later complemented by special primary schools to serve as “feeder system” to produce better examination results. They were essentially stand-alone institutions which had little impact on the rest of the system. The majority of these schools were left in a state of disrepair after the exit of the Governors that established them.
· The problems associated with establishing mega-schools to benchmark good performance within the basic education system are also daunting. Mega-schools are definitely required to provide access to qualitative basic education, especially in urban areas; but they are easily stressed when resources begin to dwindle and less resilient when compared to mid-sized schools in terms of benchmarking excellence and serving a pace-setting role.
· There is also an excessive focus on infrastructure rather than on building viable systems that could sustain the desired standards of quality and excellence. UBEC’s model Almajiri and Junior Girls schools may also fall into this category. Models should be established with the full consultation of stakeholders and with the necessary support of all concerned to ensure that they work according to established guidelines.
· For many of the model schools, there is also lack of intensive teacher professional development programme and that has negative effect on the development of effective leadership and management systems.
· The other key challenge remains the issue of sustainability of the Model School System. Initially, the budgetary allocations and the releases may be forthcoming but averagely within a couple of years, government interest begins to wane and the model system started to develop major cracks and to fall apart. A sustainability plan should be in place to anticipate and forestall this unfortunate and too frequent occurrence.

11.2
The New Model School Programme

The challenges facing Nigeria’s current Model School System are quite enormous. The quest to put in place a functional and qualitative basic education system is invariably predicated on the same imperatives that gave rise to the idea of model schools in the first instance.
In an environment where standards, minimum or otherwise, are flouted at will, educational system of such an environment may be at risk. We need to build a sturdy and robust model system that could serve as a benchmark of excellence and the guiding light for meaningful reform of the sub-sector.
It is also essential to sustain a model system that can demonstrate and showcase the workability and practicability of National Minimum Standards in the areas of infrastructure, curriculum, evaluation and governance.
A model system that can produce reference institutions that will serve as centres of innovation in curriculum adaptation and pedagogy, and play the role of pace-setters within the basic education sub-sector needs to be sustained.

It is in the context of these imperatives that UBEC and SUBEBs have undertaken steps to build the requisite synergy to establish a new Model School Programme within the Basic Education Sub-Sector. The Programme is intended to provide functional and qualitative Basic Education that will produce a Nigerian child who can read and write, manipulate numbers and be useful to him/herself and the society at large. The Model School shall be linked to seven key areas including: Achievement and Standards; Learner’s personal skills and participation; quality of teaching and learning; quality of curriculum and other activities; quality of care; guidance and safety; quality of learning environment; and the effectiveness of leadership and management.
In the context of the Sustainable Development Goals (SDGs), the Model School initiative is expected to:

· stimulate demand for basic education so that Nigeria would have achieved 100% enrolment of children age 5-14+ by 2030.
· serve as a reservoir of reference schools that would enable the majority of public basic education schools conform to minimum standards in the provision of infrastructure and other necessary facilities by 2030.
· provide the requisite schools that would guide public and private basic education schools in the implementation of standard academic programmes and other critical co-curricular activities by 2030.
12.0
NATIONAL PERSONNEL AUDIT (NPA) OF BASIC EDUCATION INSTITUTIONS IN NIGERIA. 

The Commission is empowered by UBE Act, 2004. Sections 9(f) and 9(l) of the Act mandate the Commission to:

i. “carry out in concert with the States and Local Governments at regular intervals, a personnel audit of teaching and non-teaching staff of ALL basic education institutions in Nigeria”, and
ii. “establish a basic education data bank and conduct research on basic education in Nigeria”, respectively. 

In fulfilling this mandate, the Commission is expected to conduct NPA to obtain data on school infrastructure and personnel as well as those in the basic education administrative and management levels at an interval of 3-4 years. The UBE Commission has therefore, from its inception to date, successfully carried out National Personnel Audit of all public basic education schools in Nigeria in 2006 and 2010.

Given the statutory responsibility of the Commission in overseeing the implementation, management and administration of basic education in the country, coupled with the appalling challenge of credible data in the education sector and the preponderance of Out-of-School children in Nigeria, the President and Commander-in-Chief, through the then Honourable Minister of Education, charged the UBE Commission to carry out a comprehensive census of all public and private basic and secondary education institutions in the country in order to obtain reliable figures of Nigerian children of school-going age. Consequent upon this, the need to determine the actual number of out-of-school children in Nigeria, a statistic that is currently attracting international attention becomes expedient.

The next National Personnel Audit exercise will therefore cover ALL Public and Private (Registered and not registered) basic education schools in Nigeria and by extension senior secondary schools. This is in a view to generating authentic and comprehensive data that will inform meaningful planning and decision-making in the whole basic education sub-sector.

12.1
The NPA Project Plan

Given the robust planning, expanded scope and quality control procedures occasioned by such activity, a well thought-out Project Document has been put in place which provides details on the following:

· The methodologies, modalities and strategies for the smooth conduct of the exercise

· Responsibilities and Participation levels of Stakeholders including the National Assembly, FME, National Population Commission, National Bureau of Statistics, SMoEs, SUBEBs, LGEAs, Private Schools Proprietors, NUT, PTAs/SBMCs, CSECAFA, Civil Societies Organizations, IDPs (the World Bank, UNICES, UNESCO, USAID, JICA, KOICA etc.)

13.0
QUARTERLY MEETINGS OF UBEC MANAGEMENT WITH EXECUTIVE CHAIRMEN OF SUBEBs

The Quarterly Meetings of UBEC Management with Executive Chairmen of SUBEBs is another important activity carried out by the Commission.
The activity holds every quarter on rotational basis across the 36 States and the FCT. The activity serves as a forum where UBEC Management, the Executive Chairmen of SUBEBs and other Agencies of Government/Non-Governmental Organizations (NGOs) involved in the management and implementation of basic education in Nigeria discuss issues affecting the sub-sector and chart the way forward for successful implementation. A total of Nineteen (19) editions of the meeting have been carried out.
14.0
INTERNATIONAL DEVELOPMENT PARTNERS (IDPs)

14.1
World Bank Supported Projects
14.1.1
State Education Programme Investment Project (SEPIP) (Additional Financing)

The project was officially launched on 30th March, 2017 in Adamawa State. It is a $350 million Dollar project that would be used to finance capacity building for administrators and teachers.

The project seeks to administer psychosocial and pedagogy training for teachers, parents and pupils in the North-Eastern States of Adamawa, Borno, Bauchi, Gombe, Taraba and Yobe affected by the book haram insurgency. 

The beneficiary States have opened accounts and most of them have received their initial funds for disbursements.

14.1.2
Global Partnership for Education (GPE)/Nigerian Partnership for Education Project (NIPEP)

The Global Partnership for Education (GPE) is under the World Bank supervision. The GPE/NIPEP is a 100 million US Dollars project aimed at assisting Nigeria to achieve EFA goals through increased access and improved quality to basic education. Financing Agreement of the project has been signed and ratified by the Federal Ministry of Finance in November 2015.  The project is at various stages of implementation in the five states of Katsina, Kano, Kaduna, Jigawa and Sokoto.  The major areas of focus in the project are (i) Increasing girl-child enrolment and retention through conditional cash transfers, (ii) Strengthening SBMC and (iii) TPD, especially on classroom management.

14.1.3
Programme For-Result Operation Mission

The P4R proposed World Bank supported project was initiated in August 2016 following the desire of the current Administration to carry out various reform programmes especially in the Education Sector.

Additionally, the current Ministerial Strategic Plan (MSP) has as its first pillar, the out-of-school-children. The P4R operation has therefore directed its focus on out-of-school children as a major financing activities.

The project has now been approved by the World Bank after which the Honourable Minister of Finance signed the funding agreement. It is now awaiting effectiveness.
14.2
Islamic Development Bank (IsDB)

The Bank project seeks to establish 30 schools, libraries, laboratories and computer rooms across nine States (Adamawa, Gombe, Borno, Kaduna, Kano, Nasarawa, Osun, Niger and Kwara). Total project fund is $109m and it is a credit from the Islamic Development Bank. Efforts are being made to commence the project in March, 2017. UBEC conducted sensitization workshop with all benefiting States on 16th February, 2017 and copies of the subsidiary Agreement were distributed to them for comments. 

14.3
MacArthur Foundation 


The Commission has submitted a proposal for support with a special focus on accountability, transparency and efficient project monitoring that will provide UBEC Management and staff with capacity to institutionalize transparency, especially in procurement processes. The Proposal and budget are with MacArthur Foundation for approval.

14.4
Korea International Cooperation Agency (KOICA).  

This Agency supports the provision of additional classrooms and building of new schools. It also develops the capacity of management staff, teachers and administrators of primary schools. It has operated in Kogi, Katsina, Adamawa and Gombe States and is currently working in the FCT. It has also supported the provision of ICT equipment in Gombe, Adamawa, Kogi and Katsina States.  Many educational policy makers, managers, administrators and teachers were trained on various aspects of educational concern in Seoul, South Korea. There is plan to train additional policy makers, project managers and school teachers under the FCT project.  Currently, the Abuja Model School project is under construction.

15.0
FUNDING OF UNIVERSAL BASIC EDUCATION PROGRAMME 
In order to facilitate and eventually sustain the UBE programme, the enabling law, UBE Act (2004), provides sources of funds for the Programme. Part III, Section 11 sub-section 1 of the UBE Act stipulates that:

“The implementation of the Universal Basic Education shall be financed from:

(i) Federal Government block grant of not less than 2% of its Consolidated Revenue Fund (CRF).

(ii) Funds or contributions in form of Federal guaranteed credits; and

(iii) Local and international donor grants.”
It should, however, be noted that the sharing formula for the utilization of UBE Fund is the responsibility of the Federal Executive Council (FEC). The last review of the sharing formula was in 2008. It is as follows:

i. Matching Grants to States 


-
50%

ii. Education Imbalance



-
14%

iii. Physically and Mentally Challenged

-
  2%

iv. Good Performance



-
  5%

v. Instructional Materials



-
15%

vi. Teacher Professional Development

-
10%

vii. UBE Implementation



- 
  2%

viii. UBE Monitoring




-  
  2%
TOTAL


=


-
100%

15.1
Accessing of FGN-UBE Intervention Fund

All the funds can be accessed by States un-conditionally with the exception of the Matching Grants which have some conditions, namely:

· Provision of 50% State counterpart funds;
· Development and submission of Action plan for approval by UBEC;
· Judicious utilization of previous disbursed funds; and

· Submission of Financial returns.
Under the current funding arrangement, 96% of the FGN-UBE Intervention fund is for disbursement to States and FCT, while 4% is for UBEC implementation (Personnel cost, overhead cost, capital, and UBEC Monitoring/ Programmes).
16.0
FGN-UBE Intervention Funds Disbursement

The Disbursement status and utilization of the FGN-UBE Intervention Funds, namely; Matching Grant, Special Education Fund and Teacher Professional Development Fund (TPD).

16.1
Matching Grant Disbursement 

This fund is disbursed to states on equality basis to support infrastructural development. However, Section 11 (2), UBEC Act 2004 provides that, for a State to qualify, such State shall contribute not less than 50% of the total cost of the projects as its commitment in the execution of projects.

16.2
Matching Grant Allocation to States

From 2005 to September, 2017, the Commission received the sum of N392,356,809,282.85 as Matching Grant which was allocated to States.
Table 1 below shows the yearly allocation of UBE Matching Grants. States are required to provide an equal amount as counterpart fund in addition to other requirements before qualifying to access the fund.

Table 1: UBE Matching Grant Yearly Allocation per State and Total Allocation

	S/N
	YEAR
	DESCRIPTION
	AMOUNT (N)
	TOTAL

	1
	2005
	Matching Grant Allocation
	459,729,729.73
	17,010,000,000.00

	2
	2006
	Matching Grant Allocation
	576,648,648.65
	21,336,000,000.00

	3
	2007
	Matching Grant Allocation
	632,364,864.90
	24,710,000,000.00

	4
	2008
	Matching Grant Allocation
	832,432,432.44
	30,800,000,000.00

	5
	2009
	Matching Grant Allocation
	531,121,621.62
	19,651,510,000.00

	6
	2010
	Matching Grant Allocation
	622,781,965.64
	23,042,932,729.00

	7
	2011
	Matching Grant Allocation
	872,527,360.70
	32,283,510,347.50

	8
	2012
	Matching Grant Allocation
	852,936,713.92
	31,558,658,415.00

	9
	2013
	Matching Grant Allocation
	1,030,797,297.30
	38,139,500,000.00

	10
	2014
	Matching Grant Allocation
	952,297,297.30
	35,235,000,000.00

	11
	2015
	Matching Grant Allocation
	876,756,756.76
	32,440,000,000.00

	12
	2016
	Matching Grant Allocation
	1,042,027,027.02
	38,555,000,000.00

	13
	2017
	Matching Grant Allocation
	1,286,343,183.55
	47,594,697,791.35

	
	TOTAL
	
	10,568,764,899.53 
	392,356,809,282.85


16.3
Matching Grant Disbursements to States

From 2005 to September, 2017, the sum of N302,891,434,986.88 was disbursed to states as FGN-UBE matching grant However, from August 2016 to September 2017, the sum of N41,629,110,095.09 was accessed by 24 states and FCT as provided in Table 2 below: 
Table 2: UBE Matching Grant Disbursements (August, 2016 – September, 2017)

	S/N
	State
	Period
	Amount

	1
	Adamawa
	1st - 4th Quarters, 2015 Matching Grant
	876,756,756.76

	2
	Delta
	1st – 4th Quarters 2015 - 2016 Matching Grants
	1,918,783,783.02

	3
	Ebonyi
	3rd & 4th Qtrs, 2011 - 2013 Matching Grants
	2,191,608,001.14

	4
	Jigawa
	1st – 4th Quarters, 2015 – 2016 Matching Grant
	1,918,783,783.78

	5
	Sokoto
	1st – 4th Quarters, 2016 Matching Grant
	1,042,027,027.07

	6
	Osun
	1st – 4th Quarters, 2015 Matching Grant
	876,756,756.76

	7
	Kano
	1st – 4th Quarters, 2015 - 2016 Matching Grant
	1,918,783,783.78

	8
	Bauchi
	1st – 4th Quarters, 2016 Matching Grant
	1,042,027,027.02

	9
	Akwa-Ibom
	1st – 4th Quarters, 2015, 1st & 2nd Quarters 2016 Matching Grants
	1,484,125,651.98

	10
	Borno
	1st – 4th Quarters, 2016 Matching Grant
	1,042,027,027.22

	11
	Katsina
	1st – 4th Quarters, 2016 Matching Grant
	1,042,027,025.00

	12
	Niger
	1st – 4th Quarters, 2014 Matching Grant
	952,297,297.30

	13
	Cross-river
	1st – 4th Quarters,2016 Matching Grant
	1,040,000,000.00

	14
	Zamfara
	1st – 4th Quarters, 2014 & 2015 Matching Grant
	1,753,735,207.37

	15
	Taraba
	1st – 4th Quarters, 2015 Matching Grant
	876,756,756.76

	16
	Nasarawa
	1st – 4TH  Quarters, 2012 -3rd Qtrs, 2016 Matching Grant
	4,320,637,165.76

	17
	F C T
	1st – 4th Quarters,2014 & 2015 Matching Grant
	1,829,054,054.06

	18
	Kaduna
	1st – 4th Quarters, 2015 - 2016 Matching Grants
	1,918,783,783.78

	19
	Imo
	1st – 4th Quarters, 2015 Matching Grant
	876,756,756.76

	20
	Ekiti
	1st – 4th Quarters,2013 - 2015 Matching Grant
	2,799,207,751.08

	21
	Lagos
	1st – 4th Quarters, 2015 – 2016 Matching Grants
	1,918,783,783.78

	22
	Rivers
	1st – 4th Quarters,2014 - 2016 Matching Grant
	2,871,081,081.08

	23
	Abia
	1st – 4th Quarters 2012 - 2014 Matching Grants
	2,836,031,308.52

	24
	Bayelsa
	1st – 4th Quarters 2014
	952,297,297.30

	25
	Yobe
	2nd – 4th Quarters 2015 & 1st – 3rd Quarters 2016
	1,329,981,228.01

	
	Total
	
	41,629,110,095.09


16.4
Un-accessed UBE Matching Grants

The sum of N73,059,649,954.45 is the total un-accessed UBE Matching Grants as at September, 2017 by 36 States & FCT. Out of this, the sum of N31,188,983,493.34 represents the releases for 2017. 
However, two (2) States have lodged their counterpart funds totaling N2,084,054,054.04 but are yet to access the Matching Grant as they have not fulfilled other conditions such as development of Action Plan, Submission of Financial Returns, etc. These States are: 






       N

· Taraba
– 
1st and 2nd 2016 – 
      
1,042,027,027.02

· FCT Abuja
-
1st and 2nd 2016 – 
      
1,042,027,027.02

Table 3: below shows the Total Un-accessed Matching Grants as at September, 2017.

	S/N
	STATE
	PERIOD
	TOTAL

	1
	ABIA
	2012  -  2017 Matching Grant
	2,788,160,178.94

	2
	ADAMAWA
	2015 - 2017 Matching Grant
	1,884,972,528.22

	3
	AKWA IBOM
	2015- 2017 Matching Grant
	1,277,603,637.00

	4
	ANAMBRA
	2016 - 2017 Matching Grant
	1,884,972,528.22

	5
	BAUCHI
	2017 Matching Grant
	842,950,366.90

	6
	BAYELSA
	2015 – 2017 Matching Grant
	2,761,729,284.98

	7
	BENUE
	2016 - 2017 Matching Grant
	1,884,972,528.22

	8
	BORNO
	2017 Matching Grant
	842,945,499.82

	9
	C/ RIVER
	Bal 2016 – 2017 Matching Grant
	844,972,528.22

	10
	DELTA
	2017 Matching Grant
	842,945,501.20

	11
	EBONYI
	2014 -  2017 Matching Grant
	3,714,026,582.28

	12
	EDO
	3rd and 4th qtr 2014 – 2017 Matching Grant
	3,237,877,941.62

	13
	EKITI
	2016 - 2017 Matching Grants
	1,946,143,434.28

	14
	ENUGU
	2013 – 2017 Matching Grants
	4,319,151,662.76

	15
	GOMBE
	2016 – 2017 Matching Grants
	1,884,972,528.22

	16
	IMO
	2016 – 2017 Matching Grant
	1,884,972,528.22

	17
	JIGAWA
	2017 Matching Grant
	842,945,501.16

	18
	KADUNA
	2017 Matching Grant
	842,945,501.16

	19
	KANO
	2017 Matching Grant
	842,945,501.20

	20
	KATSINA
	2017 Matching Grant
	842,945,501.20

	21
	KEBBI
	2016 - 2017 Matching Grant
	1,884,972,528.22

	22
	KOGI
	2015 - 2017 Matching Grant
	2,761,729,284.98

	23
	KWARA
	2016 - 2017 Matching Grant
	1,884,973,528.22

	24
	LAGOS
	2017 Matching Grant
	842,945,501.20

	25
	NASARAWA
	Bal 2016 - 2017 Matching Grant
	1,277,124,427.74

	26
	NIGER
	Bal 2012, 2015 - 2017 Matching Grants
	2,766,729,284.98

	27
	OGUN
	2014 – 2017 Matching Grant
	3,714,026,582.28

	28
	ONDO
	2013 – 2017 Matching Grant
	4,744,823,879.58

	29
	OSUN
	2015 - 2017 Matching Grant
	1,884,972,528.22

	30
	OYO
	2014 – 2017 Matching Grant
	3,714,026,582.28

	31
	PLATEAU
	2015 - 2017 Matching Grant
	2,761,729,284.98

	32
	RIVERS
	2017 Matching Grant
	842,945,501.20

	33
	SOKOTO
	2017 Matching Grant
	842,945,501.20

	34
	TARABA
	2016 – 2017 Matching Grants
	1,884,972,528.22

	35
	YOBE
	Bal 2016 - 2017 Matching Grant
	1,190,317,843.27

	36
	ZAMFARA
	Bal 2015 - 2017 Matching Grants
	1,960,291,374.91

	37
	F.C.T. ABUJA
	2016 – 2017 Matching Grants
	1,884,972,529.15

	
	GRAND TOTAL
	
	73,059,649,954.45


16.5
Special Education Fund 

This component is meant to support special programme for mentally and physically challenged pupils in public schools and other private providers of basic education. The private providers are those that do not charge fees.

16.5.1
Special Education Fund Allocation to States

From 2005 to September, 2017, the Commission received the sum of N14,210,002,359.65 as Special Education Fund which was allocated to States on equality basis.
16.5.2
Special Education Fund Disbursements to States

Within the same period, the sum of N11,213,770,544.59 was disbursed to states as Special Education Fund.
However, in 2016 the sum of N958,853,710.28 was accessed by 19 States  & Private providers of Special Basic Education, being 2014 - 2015 Special Education Fund as provided in table 4 below:

Table 4: Special Education Disbursement (August, 2016 – September, 2017)

	S/N
	State
	Period
	Amount

	1
	Sokoto
	2015-2016 Special Education Fund
	47,942,799.68

	2
	Kebbi
	2015-2016 Special Education Fund
	47,942,799.68

	3
	C/river
	2015-2016 Special Education Fund
	47,942,799.68

	4
	Kano
	2015-2016 Special Education Fund
	47,942,799.68

	5
	Osun
	2015-2016 Special Education Fund
	47,942,799.68

	6
	Kwara
	2015-2016 Special Education Fund
	47,942,799.68

	7
	Rivers
	2015-2016 Special Education Fund
	47,942,799.68

	8
	Taraba
	2015 Special Education Fund
	23,434,324.32

	9
	Anambra
	2015 Special Education Fund
	23,434,324.32

	10
	Enugu
	2015-2016 Special Education Fund
	47,942,799.68

	11
	Plateau
	2015 Special Education Fund
	23,434,324.32

	12
	Ogun
	2013-2014 Special Education Fund
	51,409,459.46

	13
	Niger
	2015 Special Education Fund
	23,434,324.32

	14
	Jigawa
	2015 Special Education Fund
	23,434,324.32

	15
	Bayelsa
	2015 Special Education Fund
	23,434,324.32

	16
	Adamawa
	2013-2016 Special Education Fund
	74,843,783.46

	17
	Delta
	2015 Special Education Fund
	23,434,324.32

	18
	Zamfara
	2015-2016 Special Education Fund
	47,942,799.68

	19
	NGOs
	2015  Private Providers of Special Basic Education
	237,075,000.00



	
	Total
	
	958,853,710.28


16.5.3
Un-accessed Special Education Fund

The sum of N2,996,231,815.06 is the total un-accessed      Special Education Fund as at September, 2017.
16.6
Teacher Professional Development (TPD) Fund

The fund is meant for the training and re-training of teachers and education Managers in public basic education institutions. It is implemented through on-the-job trainings, seminars, workshop, conferences, in-service trainings and mentoring. The fund is disbursed to States and FCT on equal basis. 

16.6.1
Teacher Professional Development Fund Allocation to States

From 2009 that the programme commenced, the Commission has received the sum of N56,499,548,636.89 as Teacher Professional Development Fund which was allocated to States on equality basis.
16.6.2
Teacher Professional Development Fund Disbursement to States

Within the same period, the sum of N40,378,583,088.72 was disbursed to states.
However, from August 2016 to September, 2017, the sum of N2,640,000,000.00 was disbursed to 36 States, being 2015 Teacher professional Development allocation between  August 2016 and September, 2017 as provided in table 5 below;.

Table 5: Teacher. Professional Development Disbursement 
(August, 2016 - September, 2017)

	S/N
	State
	Period
	Amount

	1
	Abia
	1st Tranche 2015 TPD Fund
	60,000,000.00

	2
	Ogun
	1st Tranche 2015 TPD Fund
	60,000,000.00

	3
	Osun
	1st Tranche 2015 TPD Fund
	60,000,000.00

	4
	Rivers
	1st Tranche 2015 TPD Fund
	60,000,000.00

	6
	Kwara
	1st Tranche 2015 TPD Fund
	60,000,000.00

	7
	Oyo
	1st Tranche 2015 TPD Fund
	60,000,000.00

	8
	Lagos
	1st Tranche 2015 TPD Fund
	60,000,000.00

	9
	Jigawa
	1st Tranche 2015 TPD Fund
	60,000,000.00

	10
	Gombe
	1st Tranche 2015 TPD Fund
	60,000,000.00

	11
	Akwa-Ibom
	1st Tranche 2015 TPD Fund
	60,000,000.00

	12
	Yobe
	1st Tranche 2015 TPD Fund
	60,000,000.00

	13
	Imo
	1st Tranche 2015 TPD Fund
	60,000,000.00

	14
	Nasarawa
	1st Tranche 2015 TPD Fund
	60,000,000.00

	15
	Niger
	1st Tranche 2015 TPD Fund
	60,000,000.00

	16
	Bayelsa
	1st Tranche 2015 TPD Fund
	60,000,000.00

	17
	Bauchi
	1st Tranche 2015 TPD Fund
	60,000,000.00

	18
	Borno
	1st Tranche 2015 TPD Fund
	60,000,000.00

	19
	Cross River
	1st Tranche 2015 TPD Fund
	60,000,000.00

	20
	Edo
	1st Tranche 2015 TPD Fund
	60,000,000.00

	21
	Ondo
	1st Tranche 2015 TPD Fund
	60,000,000.00

	22
	Zamfara
	1st Tranche 2015 TPD Fund
	60,000,000.00

	23
	Taraba
	1st Tranche 2015 TPD Fund
	60,000,000.00

	24
	Enugu
	2015 TPD Fund
	120,000,000.00

	25
	Katsina
	2015 TPD Fund
	120,000,000.00

	26
	Delta
	2015 TPD Fund
	120,000,000.00

	27
	Ebonyi
	2015 TPD Fund
	120,000,000.00

	28
	Sokoto
	2015 TPD Fund
	120,000,000.00

	29
	Benue
	2015 TPD Fund
	120,000,000.00

	30
	Ekiti
	1st Tranche 2015 TPD Fund
	60,000,000.00

	31
	Kano
	2015 TPD Fund
	120,000,000.00

	32
	Kaduna
	2015 TPD Fund
	120,000,000.00

	33
	Kebbi
	1st Tranche 2015 TPD Fund
	60,000,000.00

	34
	Anambra
	2015 TPD Fund
	120,000,000.00

	35
	Kogi
	1st Tranche 2015 TPD Fund
	60,000,000.00

	36
	Plateau
	1st Tranche 2015 TPD Fund
	60,000,000.00

	
	Total
	
	2,640,000,000.00


16.6.2
Un-accessed Teacher Professional Development Fund

The sum of N16,013,551,596.15 is the total of un-accessed Teacher Professional Development Fund as at September, 2017.
17.0
Matching Grant Allocation to States and FCT in 2017

Based on the 2017 Appropriation, each State of the federation and FCT is allocated the sum of N1,286,343,183.55.
18.0
CHALLENGES
The following have been identified as major challenges facing the implementation of the Universal Basic Education Programme in the country:

i. Addressing the challenges of over 10.5 million out-of-school children and youths including the Almajiri and children with special needs and getting them into basic education Schools.

ii. Absence of the SUBEBs Governing Boards in some States of the Federation.

iii. Low level of budgetary allocation to basic education at all levels.

iv. Dwindling Government revenue 

v. General insecurity in schools across the country such as occasioned by Boko Haram insurgency, kidnapping, etc.
vi. Large quantum of Un-accessed Funds lying in Central Bank of Nigeria (CBN).

vii. Slow pace in accessing and utilization of intervention funds

viii. Non-utilization of available infrastructure (completed school projects).

ix. Widening access to education for vulnerable groups.

19.0
CONCLUSION
The successes recorded in all the components can be attributed to the tremendous goodwill and co-operation enjoyed from all stakeholders. The activities of the Commission include but not limited to increased access of Matching Grants by States, construction of more classrooms, construction and provision of infrastructural facilities in designated schools for Almajari, Girl-child, Boy-child, Skills acquisition centres, e-libraries, etc. 
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